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School of Public Pedagogies

Session 1
October 14, 10.00am-12.00 pm (AEST)

‘Becoming Brackish’: Exploring the possibilities of an emerging methodology
through inter-collective conversation

Jasmeet Kaur Sahi, Torika Bolatagici and Mary Carmen Quinsacara

This seminar stems from many starting points; friendship is one way into this conversation that can
account for the relational bleed across our three different orientations and spaces for collectivising as
artists and researchers. Jasmeet Kaur Sahi, Torika Bolatagici and Mary Carmen Quinsacara
collaborate to create a setting within a setting for an inter-collective dialogue to surface the tensions
that emerge at the edges of the individual and the collective. In this instance, the research Mary is
undertaking at Victoria University in recognising independent arts collectives as educative agents
(Charman, 2024; Charman & Dixon, 2022, 2023) for epistemic justice is the seeding ground for sharing
our stories, questions and theorising on contexts, collectives and action in the public. Part of that
seeding is an emergent methodology named as ‘becoming brackish’ inspired by Silvini Bibi
Calderaro’s (2025) work on brackish thinking as a methodological orientation attending to circulations
of power organising life (and education). This approach offers eco-centric sensory and affective ways
that have the potential to transform the individual subject to a relational ‘collectividuality’ in the making
(2025, p. 215). ‘Becoming brackish’ as praxis and applied analytic re-imagines relationality as the
research unfolds; it becomes a stirring and sensing holding space for being together and knowing
with the collectives.

Our way of thinking through our approach to collectivising with each other is not exceptional. Rather,
it is part of longer lineages based on care, reciprocity, respect and a curiosity toward a shared
becoming. This matters, particularly in the arts sector where power and privilege shape the conditions
of participation: who gets to speak and from what location, who is main staged and who is kept at the
threshold, who is still designated as ‘emerging’ and who was once welcomed but is now disinvited.

Presenters

Jasmeet Kaur Sahi

Jasmeet Kaur Sahi is 1/3rd of the collective Holding Time and Space, a writer, editor and arts
professional based on Boonwurrung Country. She is a regular writer for arts publications and has an
emerging curatorial practice. In 2025, she curated Nature is a Home, a visual arts exhibition at the
Louis Joel Gallery, Altona where she works as a gallery producer. Her writing has featured on Art
Guide, the ABC, ArtsHub, Eureka Street, Southern Crossings, The Stella Prize, Peril Magazine and
Portside Review.

Mary Carmen

Mary Carmen Quinsacara is completing a Master of Research at Victoria University supervised by Dr
Karen Charman and Dr Sam Keast, and her research recognises independent arts collectives as
educative agents for epistemic justice. She has a background in community cultural practice and has
been part of several arts related movements. Currently her creative practice explores modalities
across text, mixed-media collage and zine making, and is one part of Luche Collective - a Chilean
queer diasporic exploration with collaborator Ernesto Munoz.



Torika Bolatagici

Torika Bolatagici is an artist, curator and academic based in Naarm (Melbourne). Her work explores
transcultural notions of value and the social, cultural and political movement of bodies - shifting
between documentary, archival recovery, re-enactment and abstraction to examine the intersections
of race, gender, power and commodification. Her multidisciplinary projects foreground counter-
narratives of marginalised histories and knowledges through curatorial collaboration, symposia and
public programming including the Contemporary Pacific Arts Festival Symposium, the Pacific
Photobook Project and the Community Reading Room. Torika is a Senior Lecturer in the School of Art,
RMIT University.



School of Public Pedagogies: Session 2
October 21, 10.00am-12.00 pm (AEST)

Becoming an answerable us: Collective conditions, shared consequences and
proportionate response

Amir Tatai

Collectives can offer belonging, shared purpose, memory, solidarity and a capacity to act that exceeds
what any one participant could sustain alone. The present call — Confexts, Collectives and Action,
also asks us to attend to hierarchy, exclusion, groupthink and the destructive possibilities of collective
life. This session therefore asks what might make an 'us' answerable: what it makes matter, who can
appear and be heard, what possibilities for action it enables or forecloses, and whose costs remain
unseen. It invites participants to discern whether particular collective relations should be sustained,
supported, recalibrated, reconstructed, refused, released or ended.

Dewey's account of the public provides the starting point: publics form when people recognise shared
consequences that require inquiry, organisation and response (Dewey, 1927). Such inquiry cannot
presume that a unified 'we' already exists. A collective is continuously composed through relations
among differently positioned participants, histories, institutions, material conditions and matters of
concern. Barad's concept of intra-action sharpens this relational account: participants do not first
become complete and then enter relations; relations participate in making their identities, capacities
and responsibilities determinate (Barad, 2007).

Me-We-Us gives this claim a pedagogical form. These are relational scales, not a linear progression:
Me names positioned lived experience; We names the provisional relations through which a collective
is composed; and Us names the wider world and shared consequences those relations help produce.
A me and a provisional we may become — or fail to become — an answerable us: one capable of
responding to shared consequences without erasing difference. The heuristic provocation 2 > 3 (Tatai,
2024) condenses the excess of any apparent dyad: whenever two appear to meet, relations, histories,
institutions, material conditions and absent others are already participating. It suggests that a dyad is
always already more than two; Me-We-Us asks what that ‘more' is becoming, who it includes and who
bears its consequences. The notation is therefore offered as an inquiry prompt, not as arithmetic or a
developmental sequence.

Relational formation is not automatically democratic or emancipatory. Freeman shows that an absence
of formal structure can make power more informal, less visible and harder to contest (Freeman, 1972).
Haraway's situated knowledges further directs attention to how a participant's position shapes what
becomes visible and whose account becomes authoritative (Haraway, 1988). As public pedagogical
formations, collectives teach through how they distribute voice, labour, legitimacy, care,
disagreement, risk, and responsibility, as well as through what they publicly advocate (Biesta, 2012).

The purpose is constructive and reconstructive. Arendt's care for a shared world and the post-critical
educational tradition support inquiry into what remains worthy of affirmation, defence and repair
(Arendt, 1958; Hodgson et al., 2018). Cohesion or longevity cannot, by themselves, establish that a
collective is ethically viable. Dissent, silence, refusal, withdrawal and non-belonging may reveal
consequential features of collective life. The practical question becomes: what response is
proportionate to what matters, to participants' capacities, and to the consequences produced?



Engagement is not presumed to be possible, appropriate or equally available. Its conditions include
capacity, power, risk, relation, scale and timing, and these conditions are read across Me, We and Us
rather than located solely within an individual. Pause, Capacity, Discern and Engage translate these
collective conditions of engagement into practice: interrupt automatic response; assess what can be
held; identify what matters and what consequences are being produced; then choose a proportionate
response — including refusal, withdrawal or deferral.

The Me-We-Us Collective Discernment Inquiry

Participants will examine a real, anonymised, composite or hypothetical example of a research team,
department, community group, movement or other shared formation. No personal disclosure is
required, and workshop participation will not be treated as research data or as validation of a wider
theoretical framework. Me, We and Us function as lenses that may be revisited within any orientation,
not as stages or a progression toward consensus. Participants may turn any question across three
lenses: Me — what becomes visible from positioned experience; We — what relations are composing
this collective; and Us — what wider world and consequences are being produced. Pause, Capacity,
Discern and Engage provide the practical movement through these lenses. Participants notice where
their answers change as the lens shifts.

Presenter

Dr Amir Tatai is an educator and researcher working across public pedagogy, relationality, reflective
practice and the conditions through which participation and response become possible. His doctoral
research examined game-based reflective practice with adult community learners in Footscray/Naarm.
His current work explores how publics, collectives and proportionate forms of action emerge under
conditions of uncertainty, constraint and unequal power.
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School of Public Pedagogies: Session 3
October 28, 10.00am-12.00 pm (AEST)

From Individual Reflection to Collective Action: Freirean Culture Circles as
Public Pedagogy

Dr Cristiene Carvalho

What becomes possible when experiences of injustice that are initially understood as individual
concerns are brought into collective dialogue? This presentation explores Freirean Culture Circles as
spaces of collective public pedagogy within early childhood teacher education. Grounded in Freire’s
(1970, 2005) critical pedagogy, Culture Circles challenge hierarchical models of education by creating
dialogic spaces in which participants bring lived experiences into conversation, name conditions of
oppression, critically examine assumptions and collectively imagine possibilities for action. In this
process, dialogue becomes inseparable from conscientizacdo and praxis. Reflection moves beyond
recognising problems, creating possibilities for participants to understand them critically and consider
how they might act collectively for change.

The presentation draws on preliminary findings from an ongoing research project investigating Culture
Circles with pre-service early childhood teachers in Australia. Participants entered the Circle through
stories from placements, workplaces and personal experiences concerning exclusion, disability,
neurodivergence, racism, gender stereotypes, children’s participation, educator working conditions
and belonging. Through dialogue, these experiences moved beyond individual accounts of discomfort
or perceived professional limitation and became shared problems for collective examination.

Preliminary analysis suggests a dialogic movement across four interconnected processes:
recognising oppression, problematising practice, becoming critically conscious, and imagining
collaborative praxis. Particularly significant was a shift from individual responsibility towards collective
agency. Expressions such as “/ wish / could do more”and “I'm just watching it happen”encountered
a collective response: “Don't put pressure on yourself individually. We are acting collectively.” This
movement resonates with Freire’s understanding of transformation as a dialogic and collective process
rather than an individual undertaking.

Positioning the Culture Circle as a form of collective public pedagogy, this presentation considers how
dialogic educational spaces can disrupt individualised understandings of professional responsibility
and create conditions for collective critical consciousness and action. It asks what becomes possible
when emerging educators move from “I should do something” to “what can we do together?”, and how
such collective formations might sustain hope, solidarity and transformative action in education.

Presenter

Dr Cristiene Carvalho is a Senior Lecturer in Early Childhood Education at Victoria University. She is a
teacher educator, researcher and writer whose work is grounded in critical pedagogy and Paulo
Freire’s educational philosophy. Her research explores teacher education, social justice, diversity and
inclusion, critical consciousness, arts and cultural practices, and the experiences of educators across
diverse contexts. Her current work investigates Freirean Culture Circles as dialogic spaces for critical
reflection, agency and transformative practice in teacher education. Cristiene is particularly interested
in pedagogies that connect lived experience, dialogue and praxis, supporting educators to question
inequity and collectively imagine more just educational possibilities.
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School of Public Pedagogies: Session 4
November 4, 10.00am-12.00 pm (AEST)

Collective drawings as a method of engagement in art classrooms
Muhammad Shafih V K

Drawing has become one of the media through which art and art-based practices are included in the
school curriculum as a medium of expression, to understand the children and their understanding of
the world around them and the self, emotional conditions, motor skills and aesthetic ability of the
students in different disciplines. The works of art (as project work of students and their display in the
school premises) and art as a subject have become one of the essential parts of the school curriculum.
The school, as a physical site, as a result, provides the habitus for production and engagement with
drawings and students. The school setting and curriculum involve both the physical settings of the
school and the engagement of different stakeholders (teachers and staff, other fellow students). These
interactions of the different stakeholders in the school setting then form the school culture and hence
allow an engagement of a certain kind.

This seminar presents the observation of a school in Kerala. It aims to understand the collective
drawing practice that predominantly acts as art pedagogy in this school. The focused school is a
residential, boys only school for scheduled tribal children in Kerala from fifth to twelfth grade. Art
activities in this school go beyond the prescribed syllabus and textbook. It extends to materials that
are easily available around them, such as shells, cloth, walls, bamboo, and the school road. The
drawing practices at times also involve the students collectively in different projects utilising the
different spaces of the school. These practices of changing students’ roles and positions in prescribed
drawings diminish the idea of an individual part in even collective drawing.

The practice of collective drawing in this context also has a different meaning, as there is a flexibility
in exercising one's own will, and students learn to accept and appreciate the other’s presence in their
lives and contribution to their work. The classroom engagement as a result provides a space for
collaborative learning and acceptance of the other. Overlapping ideas on each other, decorating or
modifying the elements others have already drawn make the drawing a collective and one picture. The
continuity of one work for several days among students from different grades helps students to develop
the ‘left over’ in their creative potential. The art pedagogy in this particular school revolves around
collective activity, while the ‘school culture and climate’ support and nurture it. It leaves seeing art just
as an individualistic activity or practice, and students find it easier and enjoyable as they spend
weekend and evening time on drawing, which is dedicated and only time for recreation. Instead of
taking a turn towards collective drawing versus individual drawing, it acknowledges that solitary
drawing can also be enjoyable and beneficial.

This seminar intends to present what are the different means, examples and occasions where the
teacher has used the practice of collective artwork to engage with the students. It also intends to
present the different forms in which collective works are present in the school, how students engage
in the classroom with each other, and what the intentions are behind the inclusion of such collective
activity in the school curriculum by the teachers.

Presenter

Muhammad Shafih V K. Recently graduated in MA Education from Mahindra University, Hyderabad.
Graduated in English Literature from Calicut University, Kerala. Master’s dissertation is based on the
drawing practices and children’s experiences in a tribal school in Kerala. Research interest includes
art education, language education and its pedagogical practices in school education.



Collective art and art-based pedagogical practices in a school curriculum
Shweta Sheel

Visual art and art-based practices are included to make learning interesting and engaging for the
child. The pre-primary and primary years in schools highly rely on art in its different forms. Visual arts
and music, in specific becomes the medium to make the students interested in classroom activities.
The different teacher training institutions introduce art as activity-based learning and arts and crafts
as subjects to make classroom interaction more meaningful for the child. Students develop a habit of
spending time in the classroom, learn to interact with other children in a classroom setting, and develop
fine motor skills and expression through art.

As the child grows older, the activities and books that are highly illustrated and colourful get
transformed into ones crowded with words. Slowly, the artistic engagement gets limited to subjects
and extracurricular activities for the students. Very often, the subjects introduced as a foundation for
learning slowly lose their significance as the other subjects gain more prominence in students’ lives.
Engagement in arts and art as a subject is not looked at as a good career choice by both the parents
and the students. The subjects emphasised at home and seen as worthy to be aced are the ones
directly related to the different professions. Arts and artistic engagement are limited to a few
exceptional cases. The race to excel in life and career often excludes art and its practice for most of
the students.

The subjects thought earlier as therapeutic and interesting lose their significance and are seen as
wastage of time. Art (visual art in specific) being taught in classrooms as a subject also gets limited to
copying and reproducing the images already suggested in the curriculum. The idea of art as personal
expression and art for art’s sake diminishes. The artistic practice gets limited to who copied it better.
The students who are unable to replicate the drawings made by the teacher or from the books make
the students identify as being bad at art. The students eventually lose interest in the subject. The ideas
of exploration, art as a medium of expression, space for creativity, free expression, flexibility and
difference diminish. The meaning of engagement in art-based activity gets associated with the
outcome rather than the process of being involved in a creative form of engagement. The meaning
and significance of art change and get limited to replication and outcome.

Contrary to these ideas is the engagement with art and art-based activities in this specific school. This
paper presents a case study of an experimental school in Hyderabad to reflect on the inclusion of art
and art-based activities in the school curriculum. The school's philosophy is intended to guide the
school by providing a blueprint for designing the pedagogical process and curricular activities. The
planned curriculum and pedagogical process, in turn, form the school culture. The school culture,
guided by ideas of experimentation and a happy childhood, in this school, has provided a space for
the possibility of engagement through collective activities in the school. The school, with space for
experimentation and providing agency to the teacher to shape curricular activities, has provided a
space for the inclusion of art and art-based activities in the school curriculum through different
projects. This seminar presents the activities and project work of different kinds in the school to reflect
on the role of the teacher and classroom engagement.

Presenter

Dr Shweta Sheel is a Postdoctoral Fellow at the /ndira Mahindra School of Education (IMSE), Mahindra
University. Her research focuses on understanding Public Pedagogy and Political Socialisation
through visual expression and engagement on university campuses. She is keen to explore learning
processes across different educational spaces by focusing on the institutional and societal factors that



shape individuals' identities and aspirations. Her current research focuses on art and education. She
intends to understand the practice of visual art and the significance given to it in education. She
engages with the different ideas and practices that advocate and introduce visual arts and artistic
practices in Indian classrooms to understand the meanings given to the arts (visual arts in specific)
and artistic practices in school in her Postdoctoral research.
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School of Public Pedagogies: Session 5
November 11, 10.00am-12.00 pm (AEST)

Collective memory, collective maps

timothy martin and Andrew Lochhead

This seminar will feature scholarly discussion and provocation from two scholars based in Treaty 13
territory, commonly referred to as Toronto, Canada, whose work has come to intersect in surprising
and meaningful ways. The session will commence with timothy martin’s discussion of his forthcoming
book, 7he Toronto Homeless Memorial: Organizing Public Remembrance (University of Toronto Press).
In this brief overview, martin will emphasize the role of grassroots memorialization as cultivating a
community of memory. Following the work of lwona Irwin-Zarecka (1994), we examine the ways
collective memory forms, disappears, and rematerializes when challenged or extended. Thus,
communities of memory are always “shifting...boundaries” (Irwin-Zarecka, 1994, p. 48). What martin’s
work emphasizes is the role of aesthetic objects and site specific configurations that help to stabilize
and render durable the work of collective remembrance.

Andrew Lochhead is a research-creation scholar whose work examines the role of critical walking
practices in storying and interpreting urban memory landscapes. His work engages diverse publics
through participatory, movement-based events. These experiences have led him to develop a hybrid
research methodology and creative practice called scenographic chorography, which combines
walking extra-theatrical intervention with the Classical discipline of chorography, or “place-writing”.
Such affective and embodied approaches, Lochhead contends, strengthen relationships between
people and the past, and make imagining collective and reparative futures easier (Springgay and
Truman, 2018; Macpherson, 2019; Parry, 2025). In the summer of 2024, Lochhead organized
Monumenital: Fifty years of Creative Memory Activism, a walking tour for Heritage Toronto, aimed at
unveiling contested memoryscapes and collective forms of memory resistance in the city. For this
project, he interviewed martin, who was completing a dissertation on the Toronto Homeless Memorial
at the time, along with one of the central organizers of the monthly memorial. Lochhead will introduce
the ideas behind this walking tour of Toronto’s counter-monuments, sharing some of the maps and
ephemera that were produced.

Ultimately, this presentation will move to questions that seek to unpack the linkages between local
collectives, geographically unique communities of memory, and the global flows of memory. We ask,
how do these local instances of interruptive memory work connect to and between communities of
memory on a global scale? To engage in this discussion, we plan to enlist local examples of
commemorative monuments, counter-monuments, and insurgent practices of grassroots memory work
from the audience. Given the global nature of the Public Pedagogy Institute, we anticipate being able
to collectively map the connective tissue between communities of memory represented at our seminar.

Presenters

timothy martin

timothy martin is a Postdoctoral Fellow in the Faculty of Education at Simon Fraser University. He is
currently studying and sharing the role of the activist-as-educator through oral history interviews and
archival research in state and community based archives. In his research he connects with organizers
who have spent decades advocating for the rights of unhoused and precariously housed citizens
across Canada.
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Andrew Lochhead

Andrew Lochhead, PhD, Toronto Metropolitan University, is a research-creation scholar whose work
examines the role of critical walking practices in storying and interpreting urban memory landscapes.
His work engages diverse publics through participatory, movement-based events.
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School of Public Pedagogies: Session 6
November 18, 10.00am-12.00 pm (AEST)

Born from the collective: Bush Kinder and the Early Childhood Outdoor
Learning Network

Dr Siobhan Hannan, Rose Major

This is a tale of an organisation which changed a sector through collectivism, but in doing so, opened
that sector up to commercialism and carpetbaggers. The Early Childhood Outdoor Learning Network
(ECOLN), of whom the authors were founding members, was started by teachers largely working in
community-run kindergartens. It has established the term ‘Bush Kinder (off-site, in-nature,
kindergarten programs) in the public consciousness. We are an unofficial peak body, with a mission
to proselytise in our field. Our ethical and relational ways of working grew from, and remain of, the
collective. The instinct for these foundational modes of operation emerges, we suggest, as a natural
extension of collectivist features of the context that we were born from.

We have layers of collective structure.

The authors and other founding members experienced collectivism to varying degrees in their own
early years as well as their workplaces.

Early childhood teaching in Victoria has traditionally been collectivist. Teams work together, with a
level of tension between expertise and egalitarianism. Community management of kindergartens is
collectivist: the sector as a whole has been reluctant to invoke hierarchy.

A teacher in a community-managed sessional kindergarten attains a high level of leadership,
conferring great freedom to innovate. Leadership is earnt through respect, not conferred as structural
power. Butthe teacher has to continually win people over and carry them with her: committee
members who hold the formal power, and colleagues who are needed to turn the dreams into reality.
Both of these are relational. Both need to be continually renewed.

ECOLN has benefited from all of these collectivist experiences. This in turn enabled the collective to
work dynamically to benefit the sector, supporting individuals to establish their own Bush Kinders.

There remain strengths and weaknesses to the collective. The interrogation of power structures within
ECOLN has largely been absent. Change has not always been easy for the collective. This is true both
internally as members have come and gone, and externally as the early childhood sector in Victoria
has experienced accelerated commericalisation. But Victoria’s early childhood context seems to us to
have a history of being rich in innovation and ECOLN typifies this. We embrace practitioners as
intellectuals, and knowledge holders; we count Aboriginal practitioners as members and work closely
with other Aboriginal people through allyship; we run our Conference as cheaply as possible; and we
are starting mobilise against the exploitation gaining ground in our sector.

Telling the story of ECOLN tells the story of collectivism in this context. Positives and negatives; the
power of intentionality; and the impacts of change on the work.

Presenters

Siobhan Hannan

Siobhan Hannan is a lecturer at Victoria University in early childhood education, and a kindergarten
teacher. Her research interests include early childhood pedagogy, structural conditions of the early

13



childhood sector, second language acquisition, bilingual education, and risky play. Her PhD was a
study of Italian/English bilingual teaching in a kindergarten setting. She has been a key contributor to
the development of the Early Childhood Languages Program in Victoria, and is a founding member of
the Early Childhood Outdoor Learning Network.

Rose Major

Rose Major is a PhD candidate and teaching-focused academic with the Early Childhood Education
team at Victoria University. Her research interests are in risky play, in-nature programs such as Bush
Kinder, and working with early childhood educators and teachers to support practice. Rose has
previously taught in kindergartens and the early years of school, and in the Community Services sector
with families and children. Rose is a founding member of the Early Childhood Outdoor Learning
Network and continues to serve on the organisation’s committee.
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